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Abstract: 

The purpose of this study is to investigate the relationship between achievement motivation and self-efficacy 

in adolescents. Something that aids in predicting motivation and performance is referred to as self-efficacy. 

Young adults should have high levels of self-efficacy and success drive because this is the time when they are 

developing both their personalities and careers. Adolescents are encouraged at this time to develop their 

capacity and self-efficacy, which are positively correlated with dedication and success. The drive for success, 

or greatness, is referred to as achievement motivation. The two most significant factors predicting academic 

accomplishment in adolescents are self-efficacy and achievement motivation. Children's fulfilment is mostly 

influenced by two factors: self-efficacy and achievement motivation. achievement motivation is a vital 

component of life. A small amount of achievement inspires someone to take on more in life. Higher aspirations 

and improved performance are the results. Every aspect of life is impacted by self-efficacy. It is the extent to 

which one has faith in oneself to complete the task at hand and achieve the desired outcomes. According to 

the study, adolescents' self-efficacy and drive for achievement are positively correlated. 
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Introduction: 

The fundamental instrument for a person's development is education. Education takes place in a controlled 

setting with the express goal of instructing students. In its most basic definition, education is broadly defined 

as any act or experience that shapes a person's character, mentality, or physical capabilities. Education is the 

process through which society passes on its acquired knowledge, values, and abilities to the following 

generation within a social and cultural framework. In this way, education plays a crucial role in the 

socialisation process, in addition to serving as a means of imparting the rules and values of a particular society. 

Achievement Motivation: - 

Achievement Motivation refers to the processes that result in behaviour that tries to meet a particular standard 

or goal. Any official or informal aim or target, established by oneself or by others, in any professional or 

recreational arena that serves as a benchmark for assessing success and failure, can be used as the criterion. 

This is the requirement for the achievement of success or excellence. People will use different methods to 

satisfy their needs, and they have varied internal and external motivations for succeeding. These are not innate 

motivators; rather, we acquire them from our upbringing and experiences in life. It is a prerequisite in order 

to accomplish anything.  

Achievement objectives can influence a person's performance and indicate a desire to demonstrate one's 

expertise. The self-motivating force produced by outstanding people in the struggle for survival of the fittest 

is known as achievement motivation. People are more motivated to improve themselves and to take part in 
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challenging and worthwhile activities than others due to this driving force (McClelland 1961). The 

Achievement Motivation Theory states that a person's well-being improves when he or she succeeds in 

achieving personal goals, overcoming obstacles, and feeling good about themselves.  

People who have high achievement motivation are typically more driven to succeed; they place a greater value 

on their own accomplishments; and they are more likely to be satisfied with their lives and to be in good 

general health (Atkinson 1967). The dynamic mechanism that influences students' learning is called 

motivation. The primary driving force behind college students' learning is their achievement motivation. For 

them, the development of achievement motivation is crucial to their personal growth. The internal motivation 

that propels people to strive for success and greatness is known as achievement motivation. College students' 

professional accomplishment is positively correlated with their level of achievement motivation (Xia and 

Lirong, 2017). Sunayana (2017) shows that insignificant difference in achievement motivation of boys and 

girls. 

Self-Efficacy: -  

Self-efficacy has emerged as a significant area of study for psychologists and educators. According to the 

self-efficacy theory, people's beliefs about their behavioural capabilities and likelihood of overcoming 

environmental barriers have an impact on whether a certain activity or course of action is initiated and persists. 

It has been suggested that self-efficacy is a key concept in organisational science, frequently studied as a 

feature of individual variation that can affect the relationship between causes and effects.  

Self-efficacy is the conviction that one can accomplish a task or find a solution in the future. People's belief 

in their ability to use their own abilities to carry out a specific work behaviour is known as self-efficacy 

(Bandura, 1978). It is a crucial psychological factor and has a significant effect on a variety of mental health 

issues, including depression (Zhiguang et al., 2021), anxiety (Qingsong, 2022), and emotional intelligence 

(Feng et al., 2022). Those who have high levels of self-efficacy also have superior immune system function 

and mental health index scores (Bandura, 1989a, b). According to Sari and Bayazit (2017), general self-

efficacy is self-efficacy that is independent of the domain. It indicates a person's belief and level of confidence 

in their ability to respond appropriately to environmental obstacles and has an effect on the amount of effort 

they put into their activities as well as their endurance and perseverance. 

There are a number of elements that affect teenagers' self-efficacy to engage in physical activity, and social 

support is one of them those that are most significant (Feltz and Magyar, 2006). It has consequences for an 

individual's level of effort in activities as well as their endurance and perseverance in the face of difficulties, 

setbacks, and failures. It also reflects their belief and level of self-confidence to take appropriate actions to 

deal with environmental challenges (Schunk and Pajares, 2009). Sunayana (2017) investigated that there is 

significant difference in self-efficacy of boys and girls. Kumar, Lal (2006) and Huang (2013) found that 

females displayed higher self-efficacy in arts and language while males displayed higher self-efficacy in 

mathematics, computer and social sciences. 

Achievement Motivation & Self-Efficacy: - 

According to McClelland's accomplishment motivation theory, achievement motivation is the self-driving 

force produced by exceptional people in the survival of the fittest competition. It is the drive that propels 

people to want to participate in meaningful and demanding activities, to perform exceptionally well and 

produce positive outcomes, and to catch up to or even surpass others in those activities (McClelland, 1961). 

According to McClelland, people who have high achievement motivation are more likely to succeed and are 

also more ready to succeed than people who have low achievement motivation. 
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The idea of "self-efficacy" was initially put forth by American psychologist Bandura in 1977. In the event 

that someone feels capable of finishing a particular task, he will possess a strong sense of "self-efficacy" and 

make an effort to finish this task. Self-efficacy is typically thought of as a tangible manifestation of a person's 

confidence in their ability to perform a certain task. A person will be more engaged and proactive in life if 

they have confidence in their ability to manage a variety of situations.  

According to Kriegbaum et al. (2015), college students who have higher levels of general self-efficacy also 

tend to be more motivated to learn and have a greater ability to focus and dedicate themselves to their academic 

work. According to Bandura's self-efficacy hypothesis of accomplishment motivation, an individual's self-

efficacy—or sense of competence—determines the degree of their behavioural motivation in the context of 

achievement (Bandura, 1997).  

Strong self-efficacy increases a person's motivation to overcome obstacles. Overcoming obstacles also 

indicates a high level of efficacy, which keeps them highly motivated to succeed. Pupils that possess this drive 

component can work hard in challenging circumstances, get past various learning challenges and roadblocks, 

and produce outstanding outcomes. The results of the study showed a strong positive link between 

achievement motivation and overall self-efficacy. Higher levels of general self-efficacy are associated with 

the drive for achievement. Conversely, a better sense of overall self-efficacy is associated with increased 

success motivation (Yun et al., 2019). While there is evidence of a relationship between achievement 

motivation and general self-efficacy, it is still unknown how achievement motivation influences general self-

efficacy.  

The intimate connection between overall self-efficacy and achievement motivation has been studied by 

several academics. Students' self-efficacy and motivation for accomplishment are cyclical and mutually 

beneficial connection (Yan, 2022). One significant cognitive resource that is favourably aided by an 

individual's accomplishments is self-efficacy (Majer, 2009). The drive for success among college students 

can boost their sense of self-efficacy (Yanru et al., 2022). According to Hao and Lichao (2021), stress can 

either boost or lower self-efficacy by promoting or stifling success motivation. According to Dan et al. (2022), 

those with higher accomplishment motivation were more likely to select difficult tasks and had higher levels 

of overall self-efficacy.  

High self-efficacy is said to be a measure of one's capacity to perform laborious work at a high level, 

consistently, confidently, and over time (Kenioua et al., 2015). As a result, young adults who have higher 

levels of self-efficacy typically put in more effort, engage with something longer, choose bigger tasks, see 

effort more favourably, and experience less anxiety. Individuals who have a high level of general self-efficacy 

think they can do tasks more successfully. Achievement motivation and self-efficacy is a crucial topic of 

psychological research in recent years.  

Strong evidence is provided by Multon et al. (1991), showing there is a favourable correlation between 

academic success and self-efficacy. This was demonstrated by doing research on the academic performance 

of 38 studies between 1977 and 1988. Numerous studies have demonstrated the favourable relationship 

between academic successes and self-regulated learning and self-efficacy (Wigfield et al., 2007). Meece and 

Hoyle's (1988) study found that students who had task-mastery goals showed more dynamic cognitive 

engagement with content to be learned and that sense of competence, which has a favourable relationship with 

motivation and objectives related to task mastery. According to Schunk and Swartz (1993), giving families—

especially those of college students—feedback on their progress and a process objective of mastering a 

technique improves task orientation and lowers ego orientation. As a result, according to academics, self-

efficacy correlates adversely with ego orientation and positively with task orientation. 
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 Sunayana (2017) found that there is partial relationship between achievement motivation and self-efficacy of 

adolescents. Research indicates that there is a clear correlation between self-efficacy and goals as well as 

achievement outcomes in all of these investigations. In the present study the researcher examined the 

relationship of variables (achievement motivation and self-efficacy) and also tried to examine the gender 

differences in achievement motivation and self-efficacy in adolescence. 

Objective: 

This study focuses on the effect of achievement motivation and self-efficacy among adolescents and aim to 

explore the mechanism of action between achievement motivation and self-efficacy. 

Hypotheses: 

H1: Positive relationship between self-efficacy and achievement motivation among adolescents. 

H2: Gender differences affect significantly on self-efficacy and achievement motivation among adolescents. 

Discussion: 

Based on the previous research findings, it is determined that self-efficacy and achievement motivation is 

critical for adolescents. achievement motivation and general self-efficacy, that is, achievement motivation 

indirectly affects general self-efficacy. Adolescence is a critical time for self-efficacy and accomplishment 

motivation because it is during this time that people make professional decisions.  

Multon et al. (1991), showing there is a favourable correlation between academic achievement motivation 

and self-efficacy. The both hypotheses H1 and H2 are accepted because research indicates that there is a clear 

correlation between self-efficacy and goals as well as achievement motivation in all of these investigations. 

The results of the study showed a strong positive link between achievement motivation and overall self-

efficacy. Higher levels of general self-efficacy are associated with the drive for achievement. Conversely, a 

better sense of overall self-efficacy is associated with increased success motivation (Yun et al., 2019).  

Previous research conducted by Dev Kumar (2018), Shekar and Devi (2012) showed that men and women 

differ on achievement motivation while Liu and Zhu (2009) found that men score higher than women on 

achievement motivation and the difference is significant. Several studies show that there is a positive 

relationship between self-efficacy and achievement motivation, and gender differences affect significantly on 

both of these variables. Research by Schunk (1991) emphasizes that performance accomplishments bolster 

self-efficacy, and this increase in confidence subsequently enhances motivation to pursue future goals. 

Furthermore, self-efficacy helps buffer adolescents against failure and setbacks, thereby maintaining 

motivation over time (Pajares, 1996). 

Implication 

Understanding the interplay between self-efficacy and achievement motivation can inform educational 

interventions. Strategies such as setting attainable goals, providing constructive feedback, and modelling 

successful behaviour can enhance both constructs. Teachers and parents play a vital role in creating 

environments that nurture students’ belief in their abilities and their drive to achieve. 

Conclusion:  

General self-efficacy and achievement motivation are substantially positively associated, which can be 

favourable forecast. The results of the study show that achievement motivation and self-efficacy influence 

each other and are correlated. It is proposed that increasing the level of achievement motivation is equally 

important to enhance college students' overall sense of self-efficacy. If we talk about gender differences, it 
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was found that there was significant difference between the achievement motivation of boys and girls, which 

reflects the fact that achievement motivation is affected by gender differences while there was a significant 

difference between boys and girls in self-efficacy. The self-efficacy of girls was significantly higher than that 

of boys. 
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